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0. PRELIMINARY NOTE 
 
The first activity of the project ‘Teaching Microcredit” aimed to study and 
compare educational programmes in secondary schools of Italy, Spain and 
Hungary. The objective of the same was to increase the possibility of 
coherently introduce the microcredit and microfinance subject on it.  
As the project requested, it has been based on the Scientific Board work and 
therefore it had to include one expert from each territory involved. The 
conductors of the study for each region have been: 

• Italy-Bologna: Dr. Andrea Sparro. 
• Italy-Bolzano: Dr. Astrid Freistein-Torggler 
• Spain: Dr. Isabel López-Cobo. 
• Hungary: Ms. Kato Fellagi. 

The four individual reports have been supervised by the University of 
Bologna, and this final report joining all four Background Joint Studies has 
been conducted by Dr. Antonio Sianes. 
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1. INTRODUCTION 
 
The education system is very different in Italy, Spain and Hungary. In each 
country, different administrative levels are responsible for the ordination of 
the education system, and there are different paths to incorporate new 
contents in the official curricula.  
In order to facilitate the incorporation of the contents developed within this 
project to the official curricula, some key aspects have been addressed. 

• The state of the current legislation in each country. To address this 
topic a wide range of questions have been followed, in order to 
compare the education systems of each country and whether it is 
possible to incorporate microfinance contents. Some of these 
questions have been: Which are the mechanisms and legal 
procedures to introduce new contents in the school curriculum? 
Which are the different administrative levels with competencies to 
legislate in Education? Which is the one taking the final decision? 
When has the decision to be approved in order to incorporate the 
contents in the following year? Are there different training itineraries 
in secondary education (Voluntary and Educational Training)? How 
is the internal normative in each educational centre? Is it possible to 
introduce a new subject (8 hours) or must the contents be 
introduced in an existing one? In the second case, which are the best 
subjects to do so? Are these contents being addressed at the 
moment in secondary schools? In which subjects and how can it be 
done? 

• An analysis of the potential risk of change: unfortunately, in many 
countries the Law on Education changes every few years, so it is 
interesting to incorporate how it might affect the overall project. 
The questions at this point could be: Is there a new Law regarding 
education? Is it possible it is approved before 2015? How would it 
affect the analysis performed in the section before? 

• An analysis of the minimum requirements of quality and contents of 
the toolkit: Finally, there is a capital question around the 
development of an educational toolkit: the requirements of quality, 
contents, educational approach, adaptation to the educational level, 
etc., for an educational toolkit (a book, a CD, a guide, etc.) to be 
incorporated in formal education.  

The objective of this summary report is to join the conclusions for each 
region involved in the project. As a consequence, the structure of the same 
will be the following: first, the presentation the each Background Joint Study 
of each region; them, some conclusions and findings that affect the success of 
the overall project. 
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2. BACKGROUND JOINT STUDIES 
 
2.1. ITALY-BOLOGNA 
In recent years, the Italian school system has undergone a series of reforms 
that, since the introduction of school autonomy (in September 2009), 
amended on several occasions the secondary schools curricula, the academic 
plans and partially also single subject programs, changing the traditional 
arrangements. 
The traditional ministerial programs have been modified by law 
recommendations. These law indications suggest that each institute should 
decide its own academic curriculum and academic plan. Every Secondary 
School has the task to design its own Academic Programs Plan (Pof Piano 
dell’offerta formativa) interpreting and potentially modifying the ministerial 
guidelines. Within the School autonomy, the School Principal Office has been 
established. This School Management Office undertakes the administrative, 
organizational, financial and educational responsibilities.  
The reforms succession seems to have had a confusing effect, mainly because 
of the changes made in very short time. According to the teachers, the 
reforms have not been accompanied by adequate preparation for the teachers. 
Therefore they feel confused, among the sudden changes, often regarded as 
too much top-down, the need to adapt to new academic rules and the greater 
autonomy of schools. Autonomy, since the 2009 reform intentions, pushes 
schools to create networks, to promote innovation, to share resources. But at 
the same time it allows them to reject opportunities for innovation and 
exchange with other realities. It allows Secondary Schools to design, innovate, 
but also paradoxically it allows schools to reduce their perspectives. 
In this situation, the teachers, without tutoring in the reform implementation, 
are wishful to innovate, but at the same time doubtful when it’s required them 
a further voluntary effort to search/look for an improvement of the academic 
offer. 
The interviews we took to Secondary Schools teachers have revealed a general 
support to our proposal, from the values/ideal point of view, but at the same 
time, they showed a certain hesitancy when it comes the time to be actively 
involved and to dedicate their free time for the training courses we propose. 
It seems to us (extending the impressions we had from the interviews from a 
regional context to a national one) that the Secondary Schools teachers 
nowadays are living a feeling of frustration and are less passionate about their 
work. We observe that, with the absence of economic incentives, to convince 
teachers to participate to our projects it is necessary to push them a lot 
(spronare fare opera di convincimento). The most motivated teachers have 
fears that our proposal might be rejected by their School Board. As a result of 
this, the acceptance of our project from the Schools,(that as we said 
previously have enough autonomy to establish if accept it or not, regardless to 
the opinion of Regional School Authority,) and the consequent decision of 
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the teachers to introduce new themes in the school curriculum, enriching in 
this way the school didactic offer, is difficult, because it requires a significant 
commitment for the teachers, already over committed for training and 
professional updating. Teachers are already aware that in the first months of 
the academic year (in coincidence with the training calendar of our project) 
they will be committed in many afternoon training activities and they do not 
accept with pleasure to spend their small free time left with another training 
activity, even if they think it is/might be interesting. The enrichment of their 
cultural bargain is not a sufficient incentive/enough to attract the teachers. 
The request for an economic incentive to participate to our academic proposal 
is a clear sign of their unease.  
By the way, in spite of this, we have observed that there are really motivated 
teachers, even if they are a few/ minority, willing to take part in our project 
and to promote the initiative with their colleagues, with Teaching Boards, 
School Directors and with colleagues of other Schools. This is for sure a very 
encouraging thing.  
 
The selection of the Schools 
From the analysis of the different Secondary Schools curricula, that from an 
initial tripartition into Technical, Vocational and High School it is now 
articulated into dozens of further curricula and options, it was clear to us that 
two schools satisfy our project needs, even if they have slight difference. It is 
indeed the same School curriculum, but with two different options. The High 
School we consider the ideal recipient of the project is the option 
“Economico e Sociale” of “Liceo delle Scienze Umane” usually named “Liceo 
Economico e Sociale” or LES (from now on). As it can be seen from the 
study plan shown in table n. 1, the peculiar characteristic of this curriculum is 
that it has the teaching of both Human Science and Law and Economy 
subject, all over the 5 years. To these two subjects we can also add Philosophy 
to the catalogue of Subjects related to our project, even if it is taught for less 
hours in respect to the other two and only in the last three years. Therefore, 
considering the total number of hours, these three subjects constitute just 
over one quarter of the entire didactic offer. In addition to this, Human 
Sciences and Law and Economy, the two main subjects related to our targets 
characterise the didactic curriculum and they have the same amount of hours 
if we considered the 5 years curriculum. 
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Table 1. Timetable Liceo delle Scienze Umane, Economico Sociale option (LES) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
It is therefore a curriculum that matches, almost perfectly, to the needs 
identified during the preliminary analysis. In addition to this, the added value 
of this didactic plan is certainly represented by the big amount of hours 
devoted to the learning of two foreign languages and cultures. This 
characteristic shows the modern approach of the entire didactic plan, that 
offers to the students the chance to look towards the outside world and the 
present time (in this regard, it is noted that this is the only Curriculum that 
offers to learn two foreign languages). On the contrary the aspect that can be 
less advantageous is that this Didactic Curriculm is quite new, so it does not 
have a wide and broad distribution on the territory. This optional/new 
curriculum has been introduced in the Italian didactic system since the 
didactic year 2010/2011 and for this reason only in 2014/2015, the year of 
implementation of the project in the schools with pilot courses, this 
curriculum will come to the end of its first cycle, bringing its student to the 
last academic year and final examination. In the last years many Secondary 
Schools started to offer different didactic curriculum and options and this fact 
led to the consequence that also less common didactic options have found 
their own space into traditionally different Secondary Schools. This means 
that it is not unusual to find a LES Curriculum into a traditionally Grammar 
or Science School. However there are not Schools which have exclusively LES 
curriculum, so in every school is common to find from one to three sections 
that offer this kind of curriculum. In conclusion, LES option has the benefit 
to fit perfectly to the multidisciplinary approach that our project wants to 
offer, but it presents the problematic that it is not widely spread. By the way, it 
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is necessary to specify that on Emilia Romagna Region there are more than 20 
LES, and anyway, the problem expressed before is not an obstacle for the 
implementation of the project. 
The second School type that suits particularly well for the implementation of 
the project is “Liceo delle Scienze Umane”. This is the wider typology, that 
contains the “Economico e Sociale” option. The “Liceo delle Scienze Umane” 
peculiarity, as can be intended by the name, is the presence of Human 
Sciences subjects. As it can be seen on the table n. 2, the amount of hours 
dedicated to Human Science is particularly high. Since the first two years the 
number of hours dedicated to Human Sciences is the same of the ones 
dedicated to Italian Language and Literature, in the following three years the 
Human Sciences hours rise furthermore, exceeding the Italian ones. It gets 
than to a very high number of hours, 75% more respect to the hours of the 
same subjects dedicated in LES option previously described. This option, as it 
can be seen in the timetable, offers to the student an highly humanistic 
approach, also because of the great incidence of Philosophy, with a present in 
a bigger amount of hours respect to LES option. Nevertheless the “Liceo 
delle scienze umane” students have the opportunity to study Law and 
Economy. In this way they will have the chance to face the themes of our 
projects, having already acquired basic economic and legal knowledge.  
 

Table 2 – Timetable Liceo delle Scienze Umane 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
It is necessary to clarify that the preference given to specific Secondary 
Schools curricula does not mean the exclusion of others, precisely because of 
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what express in the paragraph dedicated to citizenship competences, that 
represent transversal objectives for all the Secondary Schools types.  
We said before about the microcredit process that the money could be just a 
pretext to achieve non-economic targets, such as self-esteem, in the same way 
it may be argued that the issues and the tools that we propose in our project- 
through all the action that it provides, the cascade training activities, and 
especially through the teachers training and students pilot courses- they will 
contribute to the training and the promotion of what till now we have defined 
as global citizenship competences. regardless the subjects that will host our 
teaching modules. 
 
Concluding Remarks 
As we had the chance to say previously, the opening to new issues, the need 
for innovation, the bringing to international standards, the chance and the will 
to accept new visions are really clear in the official reports written by Miur 
(Ministero dell’Istruzione, dell’Università e della Ricerca) Department of 
Education, University and Research. By the way the autonomy of single 
Schools, with the unease feelings schools are living nowadays in the need to 
apply reforms without being ready to, it creates in the teachers an effective 
opposition to take further commitments as our project requires. 
Indeed it is common that the most motivated teachers have to struggle to 
obtain their School acceptance to introduce new planning in the academic 
year, because it is widespread the concern to increase furthermore their work 
load. 
Such work load will consist in the participation to a training of 24 hours 
duration (unpaid), in the constitution of alliance with their colleagues to reach 
multidisciplinary agreements and in the review of their didactic programme. 
In conclusion the success of the project is linked with a strong professional 
and intellectual motivation of the teachers. 
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2.2. ITALY-BOLZANO 
National Legislation – Curricula 
Regarding the autonomous province of Bolzano/Bozen, the local 
administration is in contact with the German school authority to integrate the 
materials produced in the course of the above mentioned project in the school 
curricula. 
The general guidelines for secondary technical schools and secondary schools 
with german teaching language in Southtyrol (Decision of the Provincial 
Government of the 10th of April 2012 N° 533 and 13th December 2010 N° 
2040). 
Taking as a reference the general guidelines allows a sustainable Integration of 
the materials in the Curricula of the secondary schools. 
The topic “microcredit” has a direct connection with the topic of 
“globalization” that is embedded in the general framework as following: 

1) For technical secondary schools in the subjects: 
- Economics: 
(2nd  biennium and 5th grade -in highschool-, focus on management, finance 
and marketing). 
- International Relations: 
(2nd biennium and 5th grade, focus on global economy and trade) 
3th and 4th grade Klasse 

Proficiency Knowledge 

Understand the main stages of 
economic development in the course 
of history 

Main features of economic history 
and current developments 

Thematise Goals and Instruments of 
foreign trade policy, describing 
international trade agreements, 
Discuss advantages and disadvantages 
of globalisation 

Basic of international trade and 
consequences of globalisation  

To debate advantages and 
disadvantages of globalisation 

Causes and effects of globalisation 

- Legal studies and tourism legislation  
(2nd biennium and 5th grade) 
5th grade 

Proficiency Knowledge 
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To name the most important 
regulations for the protection of the 
culture and the environment and 
explain their effects 

Cultural and environmental 
protection, globalization issues: 
qualitative and quantitative growth 

- Economic Geography 
(2nd biennium and 5th grade, Focus on Administration, Finance and 
Marketing) (2nd biennium, Focus global economy and trade) 
3rd and 4th grade 

Proficiency Knowledge 

Describe the development and 
structure of important world 
economic blocs, assess the work of 
actors in the global economy and 
weigh the consequences of 
globalization 

World economic blocs and world 
economies, globalization, 
multinational corporations 

To recognize, understand, and 
analyze global disparities, apply and 
critically analyze different indicators 
of development, discuss and evaluate 
various development strategies  

Global development differences, 
development indicators, development 
theories and strategies 

- Tourism Geography 
(2nd biennium and 5th grade) 
5th grade 

Proficiency Knowledge 

Discuss the opportunities and risks of 
globalization and reflect upon their 
impact on tourism 

Characteristics of globalization, 
sustainable development as a solution 

Articulate the importance of local 
resources for international tourism 

Local resources and local products in 
international tourism 

- Business Administration 
(2nd biennium and 5th grade, Focus on Administration, Finance and 
Marketing) 
3rd and 4th grade 

Proficiency Knowledge 

Explain relationships between 
economic conditions, sitespecific 

sitespecific strategies and 
globalization 
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strategies and globalization 

 
 

2) For secondary schools in the subjects: 
- Economics and Law  
(1st to 5th grade, Social Science Secondary School – Focus National economy) 
3rd and 4th grade 

Proficiency Knowledge 

To comprehend the economic 
thinking from mercantilism to 
globalisation  

Economic History 

5. Klasse 

Proficiency Knowledge 

Confronting chances and dangers of 
global interconnectedness  

Globalisation 

- Human sciences (anthropology, education, psychology and sociology) 
- Social sciences (anthropology, psychology, sociology and research methods)  
(1st to 5th grade, Social Science Secondary School)  
5th grade 

Proficiency Knowledge 

To confront with socio-economic 
influences 

Processes of globalisation, Psychology 
of economy and organisation 

- Geography 
(1st biennium, technical secondary schools for economy and affiliated subjects) 
1st and 2nd grade 

Proficiency Knowledge 

To analyse causes, processes and 
consequences of global change 
processes 

globalisation, demographic 
development, migration, geopolitics, 
energy economics 

 
 
 



 12 

Didactic Materials 
For the area of subjects on law and economy modular teaching units are 
produced, consisting of texts, methodological-didactical suggestions and 
illustrative material (Country reports, videointerviews etc.)  These materials 
will be made available to the schools on the website of the education 
department.  
 
Content of the Materials 
 

1) Globalization 
Module 1: The many faces of globalisation (Introduction and delimitation of 
the subject) 
Module 2: Step after step to the globalisation (Normative framework of 
globalization) 
Modul 3: The globalisation changes the world (globalisation and its impact) 

2) Microcredit 
Module 1: Microcredit in the era of globalisation (Genesis and characteristics) 
Module 2: co-operatives as a means to progress (micro credit on the example 
of Salinas in Ecuador) 
Module 3: Microfinance in Europe (coming from the economic crisis with 
new ideas) 
The modules are designed for a total of about 12 teaching units and can be 
expanded on the basis of support materials. 
The methodological part is constructed according to the educational concept 
of action-oriented teaching and supplemented with examples of cross-
curricular lessons. 
The teaching materials will be completed by the spring of 2014 and then 
tested by the respective subject teachers at some technical schools and high 
schools. 
A lot of materials on globalization are already available for the subject of 
Economic Geography (see statement of Susanne Hellrigl, June 2013). An 
interesting addition is certainly the additional material with recent reports 
from different countries on the experience with the " micro- credit ". The 
"Materials Pool" could be used by all interested teachers. 
At the beginning of the school year 2014/15 , the materials should be 
available to all schools . The topic is to be included in the planning of training 
sessions for teachers. 
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2.3. SPAIN 
 
General overview 
Education in Spain for children is compulsory from the ages of six to 16, with 
primary education (primaria) lasting six years followed by four years of 
compulsory secondary education (E.S.O.) at the end of which a Certificate of 
Education is received.  Further education, not compulsory, includes 2 year of 
Upper Secondary (Bachillerato) and University degrees. 
State education is the responsibility of the Ministry of Education, Culture and 
Sport (Ministerio de Educación, Cultura y Deporte), although the 17 
autonomous regions have some responsibility for their own education system 
(including higher education). 

• Until the scholar year 2013-2014, The Law on the Quality of Education 
(Ley Orgánica de Calidad de la Educación - LOCE) covers the main 
points of the education law in Spain which are as follows: 

• School is compulsory and free of charge for all children from age six to 
age sixteen 

• The system includes levels of education adapted to suit students with 
special needs 

• All students receive basic vocational training in secondary education 
• Religious instruction is available but optional 
• Special systems exist for artistic education and language learning 

The law also determines that education authorities must promote the 
integration of foreign pupils and develop specific programs in mainstream 
schools for those that do not have a good grasp of the Spanish language. 
"Bridge" classes provide facilities for students to study Spanish before joining 
an ordinary class, however all teaching in mainstream schools is delivered in 
Spanish. 
 
State and Private Schools 
Spain has privately-owned and state schools. Some of the private schools are 
funded by the state (concertados). Fees in these schools are generally lower 
than in other private schools. State school education is free, although in some 
autonomous regions books and materials must be paid for. Once a child 
enters primary school (primaria), vouchers (bonos) may be available to help 
pay for books. 
Below is a table with English and Spanish translation of the levels and ages of 
schooling for children. 
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Table 3. The Spanish School System 

Spanish Guarder ia Educac ión 
Infant i l  

Educac ión 
Primaria ESO Bachi l l erato  

English Nursery Pre-School 
Education 

Primary 
Education 

Compulsory 
Secondary 
Education 

Post-Compulsory 
Secondary Education 

Ages Ages 0-3 Ages 3-6 Ages 6-12 Ages 12-16 Ages 16-18 

 
School timings 
Timings will vary from one region to another and will be affected also by what 
a child is studying, their level and their particular school. So, the following 
should be treated as a guideline that needs checking carefully when you 
investigate a particular school: 
The school year is divided into three terms with a long summer holiday break 
of almost three months 

• Winter term (September to December). 
• Spring term (January to Easter). 
• Summer term (After Easter to late June).  
 

Decentralization and changing legal framework 
Spain has undergone many changes in education, as it realizes the seven 
educational laws that have been approved since 1970. 
Since the passing of the Organic Law on the Right to Education (Ley 
Orgánica del Derecho a la Educación or LODE) in 1985, the Spanish 
education system has been progressively decentralized. Powers over education 
are distributed across different constitutional levels. The State has 
responsibility for ensuring that across Spain there are basic minimum 
programme standards (curriculum and qualifications) and for guaranteeing 
that the rights of Spanish citizens in regard to education are respected. This is 
primarily a regulatory role.  
Delivery of educational services is mainly the responsibility of the seventeen 
Autonomous Communities. These administer school systems and exercise 
control over all non-foreign schools operating within their jurisdiction, 
whether public or private. The Autonomous Communities also regulate 
school programs beyond the minimum structure and content determined by 
the State. They are responsible for school staffing, they provide school 
support services, and they provide grants to non-government schools.  
Local government authorities and individual schools exercise a limited role in 
Spanish education. This includes setting land aside for schools, upkeep of 
buildings, and extra-curricular activities.  
Decentralization in Spain has meant a wider space for independent decisions 
on the part of the Autonomous Communities. However, decentralization 
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appears to be more of an administrative measure than a vehicle for enhancing 
the decision-making powers of local communities or individual schools. There  
appears to be limited ‘bottom up’ powers through which schools might be 
able to adapt more effectively to changing environments and changing policy 
priorities. 
A new law from 2013/2014 scholar year: LOMCE 
The new organic law for the improvement of education, LOMCE aims to 
improve school failure among other alarming facts. The latest PISA judgment, 
a worldwide study by the Organisation for Economic Co-operation and 
Development, said that the Spanish school’s grade was below the OECD 
average. It will be the seventh in-depth reform of the education system in the 
Spanish democracy. None of them has been adopted by consensus. 
 
 
 
 
 
 
 
 
Enforced from 2014-2015 scholar year, the new law will mean many changes 
in the current education system: 

• it will create a series of external evaluations at the end of primary 
education and at the end of high school. Anyone who does not pass 
these external tests will have to repeat the gread. 

• government will provide more money to those centers where the 
average grade of the students is higher. The average rating of the 
centers will be published. 

• the subjects of the official languages spoken in Spain apart from the 
Spanish, as Basque in the Basque Country or Catalan in Catalonia, 
move from being ‘core subjects’ to be ‘optional subjects’, which are 
not required to pass their studies.  

• religion was configured as an elective subject to count equally to the 
average grade of the course; what means that catholic religion and, 
for instance, mathematics will have the same value.  

The new educational reform, LOMCE (Organic Law for the improvement of 
Educational Quality), is a deeply recentralizing law aimed at controlling both 
teachers and  the curriculum.  
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Table 4. Spanish Educational System under the new law 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
UE competences into the Spanish Education Laws 
The key competences (competencias Básicas) in the Spanish Education 
System have their origin in the key competences, established by the European 
Union at the end of the 1990s. They are also referred to in the Delors Report 
(“Learning, the treasure within”, UNESCO, 1996) and in the DeSeCo Project  
(“Defining and Selecting Key Competences”, OCDE, 1999). 
What are the European Key Competences?  

• Communication in the mother tongue 
• Communication in foreign languages 
• Mathematical competence and basic competences in science and 

technology 
• Digital competence 
• Learning to learn 
• Interpersonal, intercultural and social competences and civic 

competence 
• Entrepreneurship 
• Cultural expression 
• Key competences for lifelong learning 
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They appear in the Spanish education system for the first time in the Ley 
Orgánica de Calidad de la Educación (LOCE, 2002), that mentioned the 
competences, without defining them or establishing which competences were 
relevant. They appear in the Spanish education system with the Ley Orgánica 
de Educación (LOE, 2006) and in the curricula described in this law. In article 
6 of the LOE the curriculum is defined a s a series of objectives, key 
competences, contents, methodology and evaluation criteria. 
Which key competences are described in regional education systems in 
Andalusia?  
General competences: 

• Competence in linguistic communication 
• Mathematical competence 
• Competence in knowledge of and interaction with the physical world 
• Competence in processing information and use of ICT  
• Competence in social skills and citizenship 
• Cultural and artistic competence 
• Learning to learn 
• Autonomy and personal initiative. 

Some autonomous regions have introduced specific competences in their 
curricula. In the case of Andalusia, regional authorities made some changes in 
nomenclature. 
Competences that could be useful for the learning of Microcredit 
1) Mathematical competence: 
This competence involves the ability, above all, to use numbers and basic 
mathematical operations, symbols and different ypes of mathematical 
expression and reasoning to produce and interpret information, understand 
quantitative and spatial concepts and to solve everyday and work-related 
problems. Acquisition of this competence means employing skills and 
attitudes which allow one to use mathematical reasoning, understand a 
mathematical argument, express oneself and communicate in mathematical 
language, and to integrate mathematical and other types of knowledge.  
2) Knowledge of and interaction with the physical world  
This is the ability to interact with the physical world it its natural state, and in 
that created by human activity, in order to understand events and predict of 
consequences, and appreciate actions designed to improve and preserve living 
conditions of other people and living creatures. This competence implies the 
acquisition of a scientific-rational thought process which allows autonomous 
interpretation of information, personal initiative in decision-making, and the 
use of ethical values when taking personal and social decisions. 
3) Processing information and use of ICT.  
This is the ability to search for, obtain, process and communicate information, 
and transform it into knowledge. Different skills are involved, from access to 
and selection of the information, to its use and transmission through different 
media, and the use of ITC as an essential element of communication.  
Acquisition of this competence involves the use of technological resources to 
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resolve problems efficiently, keeping a critical and reflective attitude when 
evaluating the available information.  
4) Social skills and citizenship 
This competence enables student to form part of the society he/she lives, 
understand how it functions and play a part in the democratic citizenship. It 
implies an understanding of the social situation we live in, and the ability to 
respond to conflicts with ethical values, exercising with solidarity and 
responsibility the rights and obligations we have as citizens. 
5) Cultural and artistic competence 
This competence implies knowledge, appreciation, understanding, and critical 
evaluation of different cultural and artistic manifestations, both for the sake of 
enjoyment and as a source of personal enrichment, and considering them as 
part of the heritage of different cultures. It involves an appreciation and 
enjoyment of Art and other manifestations of culture, keeping an open-
minded attitude towards different types of Art, preserving the common 
cultural heritage and encouraging one’s own creative capacity. 
6) Learning to learn  
This competence involves beginning to learn and being capable of continuing 
to learn autonomously, looking for and finding answers in a rational manner. 
This means accepting a variety of possible answers to the same problem, and 
being motivated to use different methodologies to find them. It implies being 
able to organise one’s own learning, and an efficient use of intellectual 
resources and techniques. 
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2.4. HUNGARY 
 
The system of secondary education in Hungary  
The Republic of Hungary occupies 93,030 square km of territory and has 
approximately 10 million inhabitants.  
Legal Framework 
Education is primarily regulated by the Act on National Public Education , 
the Act on Higher Education, the Act on Vocational Education and the Act 
on Adult Education. The central government sets the legal framework for 
operating educational institutions, establishes  the criteria and conditions for 
public education, operates the examination system and provides for the 
quality control.  
Participation in education is mandatory between the ages of 5 and 18. Upon 
completion of lower level secondary education, students may continue their 
studies at upper secondary level in general secondary schools, vocational 
secondary schools or vocational schools. 
School ownership and financing 
In Hungary there are public and private schools. Education institutions may 
be established and maintained by the state, local governments, minority local 
governments (hereinafter public sector schools) as well as legal entities 
(foundations, churches, etc.) and natural persons. The state provides public 
education maintainers with a budget subsidy for the performance of their 
tasks. 
Religion 
In accordance with the Law on freedom of religion and belief, students are 
free to choose a denominational or other private school for education.  Public 
sector schools must not be committed to any religion or ideology, while 
private institutions may operate as denominational kindergartens or schools.  
Government Institutions 

• Ministries. Since the restructuring of public administration in 2010, the 
education sector belongs to the Ministry of National Resources. The 
Ministry is responsible for education (kindergartens, schools and 
higher education institutions), culture, social affairs (including day 
care centres), health care, youth and sport. Vocational and adult 
education/training are the responsibility of another ministry, the 
Ministry for National Economy. 

• Implementing agency. Since 2011 the direction of public schools is 
subordinated to the decisions of a centralised Government agency,  
the so called Klebelsberg Institution Maintenance Centre, while the 
public school buildings remained the property of the local 
governments. On the other hand, private schools are maintained by 
churches and  foundations.  
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• Professional oversight. In each of the 19 counties of Hungary and in 
the capital there is an accredited Pedagogical Institute which 
provides adult education and oversight and evaluation of 
educational activities. Thses instituted are also subordinated to the 
Klebelsberg Kuno Institution Maintenance Center.  

Statistics.  
In the school year of 2009/2010 775 thousand students were involved in 
primary and lower secondary education.  
 
Table 5. Number of public secondary education institutions and their students by type and 

governance 

  Total Public Denominational Other private 

School year  Institutions Students Institutions Students Institutions Students Institutions Students 

Secondary general schools 

2001/2002  577 223 474 429 171 871 88 29 969 60 21 634 

2005/2006  620 243 878 434 179 638 96 34 177 90 30 063 

2009/2010  623 239 992 407 165 891 104 37 049 112 37 052 

Secondary vocational schools 

2001/2002  798 292 646 634 251 413 23 4 799 141 36 434 

2005/2006  797 287 290 593 237 225 24 5 908 180 44 157 

2009/2010  684 273 344 467 211 907 31 6 912 186 54 525 

 
The relevant national current legislation on establishing, modifying and 
extending secondary school curriculum 
Control of curriculum and content 
Regarding the curriculum,  the so called National Core Curriculum document  
defines the subjects, topics and content in 90% of the lessons held.  This is 
mandatory for both private and public schools. The National Core 
Curriculum is a set of competence standards providing guidelines for 
curriculum development. It is issued by a government decree. It specifies the 
common goals of teaching and learning and the core study areas for primary 
and secondary education. For each each subject in each grade the National 
Core Curriculum is specified with the help of the so called „ Framework 
curricula” , which contain recommendations for teaching objectives, the 
system and time allocation of subjects, the content of the individual subjects, 
and the requirements in each subject in each grade.   
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Minimum requirements of contents and quality of courses 
HBAid as a charity organization cannot answer professional questions like 
this. 
Strategies of introducing an 8 hour course on microcredit provision: how to 
select the high schools, how to convince them, how to implement the Pilot 
teaching 
When selecting high schools following criterias needed to meet 

• First of all it was important to involve schools in the program, where 
students already learn some materials connected to microcredit. 
Mostly vocational and secondary vocational schools were selected 
with general education and training for different professions such as 
confectionery, turner, mechanic, mason, carpenter, waiter, cook, 
host…  After finishing school all these students will work as 
contractors, work in trade and in tourism, set up and run their own 
businesses 

• Second of all because Hungary is highly Budapest centralized, schools 
were selected not only from Budapest but also from the countryside, 
giving opportunity even for students living in rural areas and 
ensuring professional countrywide spread of activities. 

How to convince them 
Due to the fact that HBAid is owner of more than 150 institutes including 49 
schools in Hungary, after having the permission from the Ministry of Human 
Resources, HBAid only needed to make a daily conference for principals. 
Project activities, expectations, private discussions and a very detailed program 
description for pilot training in secondary schools were demonstrated. After 
answering questions and talking about future activities school directors 
decided if they have enuogh capacity (human resources, time) to participate in 
the program or not. In agreement with directors and the head of HBAid’s 
Educational Department 8 schools were selected, the list can be found below. 
Implementation of the pilot program   
Teachers will get a training about how to teach project’s toolkit. Because of 
the mandated material schools work with, microcredit need to be associated 
with the existing curriculum not running out time of the project. To avoid 
holding too many extra lessons for teachers relevant courses will be used to 
implement the program. Microcredit can be built into lessons as social studies, 
master class, histroy, geography and also economics. The program will use 
these relevant courses to teach 8 hours of microcredit in 4 classes per school. 
Potential risks and assumptions of introducing an 8 hour course on 
microcredit provision 
As we mentioned before, secondary school teachers have a lot of mandated 
material to cover which gives them a little leeway. Topics, contents and 
materials are 90% set by the National Core Curriculum so teachers can use 
only 10% freely for review, writing tests, teaching additional materials. 
Reaching 100 students per school means 25 students in 4 classes. If we do not 
find any overlap between the used materials and microcredit toolkit, our 
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teachers need to hold 16 hours in 2 classes which cannot be done in the 
mentioned 10%. To fulfill the project expectations, first of all teachers are 
expected to go to a 24 hour course in their freetime and after this they need to 
teach 16 hours in overtime, voluntarily. Also students need to stay longer in 
school to get all the 8 hour long course. There is no reward  in the budget for 
teaching microcredit. 
Potential risks of change 
It can be that during implementation one of the institutes realize that teaching 
100 students means more energy more time and more extra work what they 
could handle. In this case HBAid have human resource to help with teaching 
and also we have consulted more than 8 instituts so HBAid has extra schools 
on the list, which can be involved in this program.  
Selection of pilot schools - Types of secondary schools where such 
courses can be introduced 

1) Types of programmes in secondary education 
• General secondary schools („általános gimnázium”) provide general 

education and prepare for the secondary school leaving examination 
(graduation exam, érettségi) which is the prerequisite for admission 
to higher education. 

• Secondary vocational schools („szakközépiskola”) provide general and 
pre-vocational education in grades 9-12, prepare for the secondary 
school leaving examination, and provide admission to vocational 
post-secondary non-tertiary programmes (ISCED 4 C) starting in 
grade 13. 

• Vocational schools („szakiskola”) provide general and pre-vocational 
education in grades 9-10 and vocational education in grades 11-12 
and may also provide remedial lower secondary general education 
(ISCED 2) for those who have not accomplished lower secondary 
education. Vocational schools do not prepare for the secondary 
school leaving examination. 

2) Existing subjects taught in secondary schools to which such a course 
can be associated 
How to fit the subject into the existing curriculum 
The topic of microfinance is related to several different subjects. Therefore 
HBA plans to implement the training course in the framework of several , 
already existing and ongoing courses, such as history and geography classes 
and the regular discussion classes held by the form masters (osztályf�nöki 
óra). Moreover, in a wide range of secondary schools for grades 9-12 „Social 
studies”  are offered as a subject.  
Agreements with institutions and secondary schools 
Summary of HBA’s recommendation . The Hungarian Baptist Aid (HBA) 
maintains a wide range of secondary schools in Hungary.  HBA recommends 
to hold the Pilot teaching in its schools. The topic of the courses  will be 
“Microfinance and related knowledge” and it will use the toolkit developed 
within the framework of the „Teaching Microcredit Project”. 
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Major parameters of the courses to be held.  
As stated in the Project Documents, HBA has committed itself that it will 
organise and hold courses  

• • of the duration of 8 hours  
• • in   8 schools ,  
• • for 100 students per school.  

HBA calculates with 25 pupils per class, therefore the lectures should be held 
in 4 classes in each of the above mentioned schoools.  
To do so, ideally, two teachers per school should be trained, a total of 16 
people. This is compatible with HBA’s previous commitment to undertake 
the training of 15 or more teachers in the project. 
Selection of the schools.  
All schools recommended by HBA for being involved in teaching the subject 
“Microfinance and related knowledge” are under the maintenance of HBA.  
These schools represent various types of  secondary schools (general 
secondary schools and vocational secondary schools as well) and in various 
regions of Hungary. 
HBA maintains 44 secondary schools, 14 of them are secondary vocational 
schools, where economics is one of the subjects taught.  
Involvement of other institutions 
The professional oversight of the ToT component of the project will be 
implemented by the regional Pedagogical Institute.  
HBA will inform the Ministry of Humanr Resources about the program. HBA 
does not need to ask fot a permission to include the course into the 
curriculum , because HBA has obtained a permit earlier, still at the time of 
submitting the application to the tender. 
Other projects 
HBA wishes to make use of the synergies between the Teaching Microcredit 
Programme on one side, and two other programmes which are implemented 
in the secondary schools maintained by HBA: 

• The programme “Young people at the treshold of life” is being  
implemented by the Timothean Society Foundation 

• The programme “Ethical know how of entrepreneurship” has been 
developed by Buffalo University and is impleneted by Meszaros 
International Center of Entrepreneurship (MICEÖ 
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3. CONCLUSIONS 
From the four Background Joint Studies, we can reach some shared 
conclusions: 
 
A multidisciplinary approach is compulsory 
There are substantially different educational systems and, therefore, school 
types. Students in high school are also trained with different curricula, so their 
initial competences might be different. In the framework of a common 
project, we might ask ourselves:  

Is it better to choose student who already have basic notion to better 
understand the teachings we propose? Or is it better to propose the 
project to students who never heard about Microcredit and Economy 
Development so that their knowledge is not already biased towards the 
subject? 

Microcredit is generally considered, by mistake, a theme pertinent only to 
Economics and Finance sphere. Some of the Economics teachers we met, but 
not all of them, usually refer to Microcredit phenomenon during their lessons, 
but usually they dedicate to it not more than one lesson during the academic 
year. So they usually refer to this practise, but with a insufficient analysis that 
do not affect the disciplinary reflection. The Microcredit practise it is not 
considered so interesting from Humanities Teachers. 
But on the contrary, there is a multidimensional dimension of the Microcredit 
phenomenon. Money is a simple tool, an excuse to obtain targets anything but 
economical (in the traditional meaning of the word) like: acquisition of self 
esteem and self-confidence, and a series of other “intangible” benefits. In 
conclusion the training and teaching aspects about Microcredit’s analysis do 
not originate from the simple acknowledgement of these Microcredit 
practises, but also from the reflection about the meanings hidden behind these 
practises and the processes they activate.  
Connected to the previous reflection, we must ask ourselves again: 

Which are the most suitable subjects to embrace the themes we 
propose in our project? 

It seems important to us that a reflection about Economy Development, 
starting from the observation of Microcredit practise, uses different and 
harmonised tools, because Development process need to be analysed in its 
complexity and through the interactions of different perspectives. About 
Microcredit, we believe that it is not useful or enough that only Economics 
disciplines analyse it, because the issues to be faced, being connected with 
development dynamics that are both individual and collective, require a wider 
approach, with an essential role of Social and Human Sciences. 
It is exactly the multidisciplinary, with the consequent need to use different 
but harmonised approaches, of the phenomenon that allows to answer to the 
second answer. We believe that a multidisciplinary approach, repeatedly 
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stressed also by the law, is something new for the school, regardless the 
specific school curriculum or the students age. In conclusion the “ideal” 
School for the implementation of our project is the one that, independently 
from the specific curriculum, has the opportunity and the will to realise a 
didactic multidisciplinary programme to reflect and learn about Microcredit. 
 
Driving through a global citizenship education 
The educational approach our working group proposed is strongly consistent 
with the educational targets established for the school both on a National and 
on a European level. Educational systems are going towards the direction of a 
citizenship education, as the competences list adopted by the European 
Council shows. As a consequence, such competences are pursued by all the 
European Schools to train and to educate towards active citizenship. 
Therefore, our project target seem to be very consistent with European ones, 
in fact also our project aims to teach students to live in the world as citizens, 
to be able to face with their selves, with the others, to plan their future, to 
identify problems and possible solutions, to be able to communicate, to 
collaborate, to identify links and relationships.  
There is also coherence between our project objectives and national education 
system objectives, as citizenship concept refer to the one desired by Edgar 
Morin in his “Seven Complex lessons in Education for the Future”. That is a 
earth and global citizenship. 
The connection between our project and national education targets is even 
more evident when we look close, even if briefly, to the teaching material 
produced: a training toolkit composed by different materials (a booklet, a 
glossary, a documentary, a series of thematic video mini-clip, a brief guide for 
teachers) and cross-reference to pre-existing material. All this materials 
contribute to the acquisition of the competence referred as “learn how to 
learn” by offering to the student a series of diversified sources, that allow him 
to organize his own training activity. The same instruments, considering the 
wide amount of incentives they offer, will bring the student in front of the 
problem to “communicate”, both from the comprehension point of view and 
from the representation of different messages (events, phenomena, 
principles), using multidisciplinary knowledge and various media. Moreover, 
our project offers the right instruments to develop the last two citizenship 
competences, called in the document “to identify the links and relations” and 
“to acquire and to interpret the information”.  
Our training materials offers also an extraordinary and evocative link to the, 
already mentioned, Morin work, representing in an unique and consistent way 
the relationship that every individual, every student, every citizen should be 
able to build with the world that host him. The world in this case is meant as 
the globe that hosts the mankind. It is this special kind of relationship 
between the world and the individual that our project promotes, with its 
structure, its targets and its characteristics and it does it through its content 
and approach. Indeed our project proposes to students and teachers to 
overcome the Eurocentric perspective in Development Education. And it 
does this by starting from the observation of economic, financial and 
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relational practises related to Microcredit and Microfinance. The training 
material proposed by the project is the result of: a) the observation of life 
styles and practises related to Microcredit in some Developing Countries; b) 
the re-elaboration of what observed by the international working group 
coordinated by Bologna University, c) the translation of it in training material 
and training modules. 
From our work it emerges the research and pursuit for a global citizenship, 
coherently with Morin’s wishes and with the national and European 
educational targets. In fact the acquisition and critical interpretation of 
information, collected in parts of the world faraway from our imaginary one 
(Western, European), the connection of these information one with another 
and also with the context of reference of every subject involved in the activity, 
will enable the students to find out systematic nature of it, to identify 
analogies and differences, coherences and incoherencies, causes and effects. 
Our project does not intend to provide notions, do not intend to provide 
indications about a new (economic, social, cultural and of development) 
model to follow as an alternative to the dominant one in Europe, but it wants 
to give the instruments and the incentives to promote citizenship 
competences, to promote the essential education knowledge for the future. 
 
A final remark: being flexible 
Finally, we must always remember that most of the teachers participating in 
the training courses (24 hours duration, unpaid) will do it voluntarily, and 
sometimes even with no formal permission from their High schools. As they 
will be very motivated, we must ensure and guarantee the constitution of 
alliance with our teacher colleagues to reach multidisciplinary agreements 
during the review of our teaching materials, adapting them to their didactic 
programme. 
The most remarkable conclusion is that the success of the project is linked 
with a strong professional and intellectual motivation of the teachers, so we 
must transversally consider it all along our activities. 
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