
 

1 
 

 

 

Background Joint Study – University of Bologna 

 

 

Background Joint Study 

In recent years, the Italian school system has undergone a series of reforms that, since the introduction of 

school autonomy (in September 2009), amended on several occasions the secondary schools curricula, 

the academic plans and partially also single subject programs, changing the traditional arrangements. 

The traditional ministerial programs have been modified by law recommendations. These law indications 

suggest that each institute should decide its own academic curriculum and academic plan. Every 

Secondary School has the task to design its own Academic Programs Plan (Pof Piano dell’offerta 

formativa) interpreting and potentially modifying the ministerial guidelines. Within the School autonomy, 

the School Principal Office has been established. This School Management Office undertakes the 

administrative, organizational, financial and educational responsibilities.  

The reforms succession seems to have had a confusing effect, mainly because of the changes made in 

very short time. According to the teachers, the reforms have not been accompanied by adequate 

preparation for the teachers. Therefore they feel confused, among the sudden changes, often regarded as 

too much top-down, the need to adapt to new academic rules and the greater autonomy of schools. 

Autonomy, since the 2009 reform intentions, pushes schools to create networks, to promote innovation, to 

share resources. But at the same time it allows them to reject opportunities for innovation and exchange 

with other realities. It allows Secondary Schools to design, innovate, but also paradoxically it allows 

schools to reduce their perspectives. 

In this situations, the teachers, without tutoring in the reform implementation, are wishful to innovate, but at 

the same time doubtful when it’s required them a further voluntary effort to search/look for an improvement 

of the academic offer. 

The interviews we took to Secondary Schools teachers have revealed a general support to our proposal, 

from the values/ideal point of view, but at the same time, they showed a certain hesitancy when it comes 

the time to be actively involved and to dedicate their free time for the training courses we propose. 

It seems to us (extending the impressions we had from the interviews from a regional context to a national 

one) that the Secondary Schools teachers nowadays are living a feeling of frustration and are less 

passionate about their work. We observe that, with the absence of economic incentives, to convince 

teachers to participate to our projects it is necessary to push them a lot (spronare fare opera di 

convincimento). The most motivated teachers have fears that our proposal might be rejected by their 

School Board. As a result of this, the acceptance of our project from the Schools,(that as we said 

previously have enough autonomy to establish if accept it or not, regardless to the opinion of Regional 

School Authority,) and the consequent decision of the teachers to introduce new themes in the school 

curriculum, enriching in this way the school didactic offer, is difficult, because it requires a significant 



 

2 
 

commitment for the teachers, already over committed for training and professional updating. Teachers are 

already aware that in the first months of the academic year (in coincidence with the training calendar of 

our project) they will be committed in many afternoon training activities and they do not accept with 

pleasure to spend their small free time left with another training activity, even if they think it is/might be 

interesting. The enrichment of their cultural bargain is not a sufficient incentive/enough to attract the 

teachers. The request for an economic incentive to participate to our academic proposal is a clear sign of 

their unease.  

By the way, in spite of this, we have observed that there are really motivated teachers, even if they are a 

few/ minority, willing to take part in our project and to promote the initiative with their colleagues, with 

Teaching Boards, School Directors and with colleagues of other Schools. This is for sure a very 

encouraging thing.  

 

Our Multidisciplinary approach 

In order to establish which school type is more coherent and fits better with our project purpose, we have 

analyzed all the different school curricula, provided by the different school types after the institutional 

Secondary Schools reorganization. In doing that the questions we ask ourselves are: 

1 which are the most suitable subjects to embrace the themes we propose in our project? Are we sure that 

it is only Economics? 

2 Is it better to choose student who already have basic notion to better understand the teachings we 

propose? Or is it better to propose the project to students who never heard about Microcredit and 

Economy Development so that their knowledge is not already biased towards the subject? 

The answers, that our working group finds out to these questions, are linked with the analysis that follows. 

Microcredit is generally considered, by mistake, a theme pertinent only to Economics and Finance sphere. 

Some of the Economics teachers we met, but not all of them, usually refer to Microcredit phenomenon 

during their lessons, but usually they dedicate to it not more than one lesson during the academic year. So 

they usually refer to this practise, but with a insufficient analysis that do not affect the disciplinary 

reflection. The Microcredit practise it is not considered so interesting from Humanities Teachers. 

But on the contrary, the studies Bologna University, carried on in last decade, show up the 

multidimensional dimension of the Microcredit phenomenon and the fundamental role of psychological 

perspective, and more in general of human science perspective, in defining the benefits and the positive 

impacts of Microcredit practises on individual and community. These academic studies get even to the 

conclusion that money is a simple tool, an excuse to obtain targets anything but economical (in the 

traditional meaning of the word) like: acquisition of self esteem and self-confidence, and a series of other 

“intangible” benefits. In conclusion the training and teaching aspects about Microcredit’s analysis do not 

originate from the simple acknowledgement of these Microcredit practises, but also from the reflection 

about the meanings hidden behind these practises and the processes they activate.  

Regarding the first question asked it seems important to us that a reflection about Economy Development, 

starting from the observation of Microcredit practise, uses different and harmonised tools, because 
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Development process need to be analysed in its complexity and through the interactions of different 

perspectives. About Microcredit, we believe that it is not useful or enough that only Economics disciplines 

analyse it, because the issues to be faced, being connected with development dynamics that are both 

individual and collective, require a wider approach, with an essential role of Social and Human Sciences. 

It is exactly the multisciplinarity, with the consequent need to use different but harmonised approaches, of 

the phenomenon that allows to answer to the second answer. We believe that a multidisciplinary 

approach, repeatedly stressed also by the law, is something new for the school, regardless the specific 

school curriculum or the students age. In conclusion the “ideal” School for the implementation of our 

project is the one that, independently from the specific curriculum, has the opportunity and the will to 

realise a didactic multidisciplinary programme to reflect and learn about Microcredit. 

 

 

A global citizenship 

 

The educational approach our working group proposed is strongly consistent with the educational targets 

established for the School both on a National and on a European level. Educational systems are going 

towards the direction of a citizenship education: in Italy for example the Fioroni Decree about the 

extension of Compulsory School has introduced, annexed to the Regulation, the eight “Key citizenship 

skills to be obtained by the end of Compulsory Education”. This competences list is borrowed by a similar 

one previously issued by the European Council. As a consequence, such competences are pursued by all 

the European Schools to train and to educate towards active citizenship. 

Furthermore, Italian School is experiencing a change from a knowledge based education to a skills based 

one, and it is led to wonder about which are the best ways to pursue the full development of human being 

and self-construction, and how to teach the ability to build appropriate and significant relationships with 

others and to interact in a positive way with social and natural reality. 

Therefore, our project targets seem to be very consistent with national ones, in fact also our project aims 

to teach students to live in the world as citizens, to be able to face with their selves, with the others, to plan 

their future, to identify problems and possible solutions, to be able to communicate, to collaborate, to 

identify links and relationships.  

A further coherence element between our project objectives and national education system objectives is 

that the citizenship concept they both refer to is the one desired by Edgar Morin in his “Seven Complex 

lessons in Education for the Future”. That is a earth and global citizenship. 

The connection between our project and national education targets is even more evident when we look 

close, even if briefly, to the teaching material produced: a training toolkit composed by different materials 

(a booklet, a glossary, a documentary, a series of thematic video miniclip, a brief guide for teachers) and 

cross-reference to pre-existing material. All this material contributes to the acquisition of the competence 

referred as “ learn how to learn” by offering to the student a series of diversified sources, that allow him to 

organize his own training activity. The same instruments, considering the wide amount of incentives they 
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offer, will bring the student in front of the problem to “communicate”, both from the comprehension point of 

view and from the representation of different messages (events, phenomena, principles), using 

multidisciplinary knowledge and various media Moreover, our project offers the right instruments to 

develop the last two citizenship competences, called in the document “to identify the links and relations” 

and “to acquire and to interpret the information”. Our training materials offers also an extraordinary and 

evocative link to the, already mentioned, Morin work, representing in an unique and consistent way the 

relationship that every individual, every student, every citizen should be able to build with the world that 

host him. The world in this case is meant as the globe that host the mankind. It is this special kind of 

relationship between the world and the individual that our project promotes, with its structure, its targets 

and its characteristics and it does it through its content and approach. Indeed our project propose to 

students and teachers to overcome the Eurocentric perspective in Development Education. And it does 

this by starting from the observation of economic, financial and relational practises related to Microcredit 

and Microfinance. The training material proposed by the project is the result of: a) the observation of life 

styles and practises related to Microcredit in some Developing Countries; b) the re-elaboration of what 

observed by the international working group coordinated by Bologna University, c) the translation of it in 

training material and training modules. 

From our work it emerges the research and pursuit for a global citizenship, coherently with Morin’s wishes 

and with the national and European educational targets. In fact the acquisition and critical interpretation of 

information, collected in parts of the world faraway from our imaginary one (Western, European), the 

connection of these information one with another and also with the context of reference of every subject 

involved in the activity, will enable the students to find out systematic nature of it, to identify analogies and 

differences, coherences and incoherencies, causes and effects. 

Our project does not intend to provide notions, do not intend to provide indications about a new 

(economic, social, cultural and of development) model to follow as an alternative to the dominant one in 

Europe, but it wants to give the instruments and the incentives to promote citizenship competences, to 

promote the essential education knowledge for the future. 

 

The selection of the Schools 

From the analysis of the different Secondary Schools curricula, that from an initial tripartition into 

Technical, Vocational and High School it is now articulated into dozens of further curricula and Options, it 

was clear to us that two schools satisfy t our project needs, even if they have slight difference. It is indeed 

the same School curriculum, but with two different options. The High School we consider the ideal 

recipient of the project is the option “Economico e Sociale” of “Liceo delle Scienze Umane” usually named 

“Liceo Economico e Sociale” or Les (from now on). As it can be seen from the study plan shown in table n. 

1, the peculiar characteristic of this curriculum is that it has the teaching of both Human Science and Law 

and Economy subject, all over the 5 years. To these two subjects we can also add Philosophy to the 

catalogue of Subjects related to our project, even if it is taught for less hours in respect to the other two 

and only in the last three years. Therefore, considering the total number of hours, these three subjects 

constitute just over one quarter of the entire didactic offer. In addition to this, Human Sciences and Law 
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and Economy, the two main subjects related to our targets characterise the didactic curriculum and they 

have the same amount of hours if we considered the 5 years curriculum. 

Tab 1 Timetable Liceo delle Scienze Umane, Economico Sociale option (LES) 

 

It is therefore a curriculum that match, almost perfectly, to the needs identified during the preliminary 

analysis. In addition to this, the added value of this didactic plan is certainly represented by the big amount 

of hours devoted to the learning of two foreign languages and cultures. This characteristic shows the 

modern approach of the entire didactic plan, that offers to the students the chance to look towards the 

outside world and the present time (in this regard, it is noted that this is the only Curriculum that offers to 

learn two foreign languages). On the contrary the aspect that can be less advantageous is that this 

Didactic Curriculm is quite new, so it does not have a wide and broad distribution on the territory. This 

optional/new curriculum has been introduced in the Italian didactic system since the didactic year 

2010/2011 and for this reason only in 2014/2015, the year of implementation of the project in the schools 

with pilot courses, this curriculum will come to the end of its first cycle, bringing its student to the last 

academic year and final examination. In the last years many Secondary Schools started to offer different 

didactic curriculum and options and this fact led to the consequence that also less common didactic 

options have found their own space into traditionally different Secondary Schools. This means that it is not 

unusual to find a LES Curriculum into a traditionally Grammar or Science School. However there are not 

Schools which have exclusively LES curriculum, so in every school is common to find from one to three 

sections that offer this kind of curriculum. In conclusion, LES option has the benefit to fit perfectly to the 
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multidisciplinary approach that our project wants to offer, but it presents the problematic that it is not 

widely spread. By the way, it is necessary to specify that on Emilia Romagna Region there are more than 

20 LES, and anyway, the problem expressed before is not an obstacle for the implementation of the 

project. 

The second School type that suits particularly well for the implementation of the project is “Liceo delle 

Scienze Umane”. This is the wider typology, that contains the “Economico e Sociale” Option. The “Liceo 

delle Scienze Umane” peculiarity, as can be intended by the name, is the presence of Human Sciences 

subjects. As it can be seen on the table n. 2, the amount of hours dedicated to Human Science is 

particularly high. Since the first two years the number of hours dedicated to Human Sciences is the same 

of the ones dedicated to Italian Language and Literature, in the following three years the Human Sciences 

hours rise furthermore, exceeding the Italian ones. It gets than to a very high number of hours, 75% more 

respect to the hours of the same subjects dedicated in LES option previously described. This option, as it 

can be seen in the timetable, offers to the student an highly humanistic approach, also because of the 

great incidence of Philosophy, with a present in a bigger amount of hours respect to LES option. 

Nevertheless the “Liceo delle scienze umane” students have the opportunity to study Law and Economy. 

In this way they will have the chance to face the themes of our projects, having already acquired basic 

economic and legal knowledge.  

 

Tab. 2 – Timetable Liceo delle Scienze Umane 

 



 

7 
 

 

It is necessary to clarify that the preference given to specific Secondary Schools curricula does not mean 

the exclusion of others, precisely because of what express in the paragraph dedicated to citizenship 

competences, that represent transversal objectives for all the Secondary Schools types.  

We said before about the microcredit process that the money could be just a pretext to achieve non-

economic targets, such as self-esteem, in the same way it may be argued that the issues and the tools 

that we propose in our project- through all the action that it provides, the cascade training activities, and 

especially through the teachers training and students pilot courses- they will contribute to the training and 

the promotion of what till now we have defined as global citizenship competences. regardless the subjects 

that will host our teaching modules. 

 

Concluding Remark 

As we had the chance to say previously, the opening to new issues, the need for innovation, the bringing 

to international standards, the chance and the will to accept new visions are really clear in the official 

reports written by Miur (Ministero dell’Istruzione, dell’Università e della Ricerca) Department of Education, 

University and Research. By the way the autonomy of single Schools, with the unease feelings schools 

are living nowadays in the need to apply reforms without being ready to, it creates in the teachers an 

effective opposition to take further commitments as our project requires. 

Indeed it is common that the most motivated teachers have to struggle to obtain their School acceptance 

to introduce new planning in the academic year, because it is widespread the concern to increase 

furthermore their work load. 

Such work load will consist in the participation to a training of 24 hours duration (unpaid), in the 

constitution of alliance with their colleagues to reach multidisciplinary agreements and in the review of 

their didactic programme. 

In conclusion the success of the project is linked with a strong professional and intellectual motivation of 

the teachers. 


